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Abstract: Emotional intelligence (EI), the ability to manage emotions, empathize, and regulate one's behavior, is 

essential for every member of society nowadays. Various social institutions, including these at the educational 

institutions, influence its development. The paper examines the relationship between solving communicative tasks and 

developing students' emotional intelligence and describes the features of students' native language training. Here, we are 

providing examples of analytical, associative, and research communicative tasks. The tasks involve communicative 

activities, emotional and sensory perception of the text, and the involvement of analytical and creative abilities. A 

pedagogical experiment was conducted to confirm the development of EI in the process of solving communicative tasks. 

Hall's methodology determined the level of EI formation. The total number of respondents was 156 (control group – 77 

people, experimental group – 79 people). Three control surveys were conducted in March (at the beginning of the 

experiment), June (in the middle of the experiment), and December (at the end of the experiment) of 2022 to track 

changes in the development of EI. The empirical results were subjected to statistical analysis. Pearson's criterion 

confirmed the normality of the distributions, and Student's criterion showed the statistical significance of changes at the 

end of the experiment for all indicators and for the indicators "emotional awareness," "managing one's emotions," and 

"empathy" in the middle of the experiment. The study confirmed a new method of developing EI - the use of 
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communicative tasks in teaching the native language, which extends the existing research results on the development of 

EI in learning foreign languages. The study lays grounds for several conclusions, including that solving communicative 

tasks may model "life situations" and indirectly form models of the future behavior of young people. It also identifies an 

urgent need for special courses for teachers on developing skills to create communicative tasks; it is essential to 

modernize teacher training programs, which should include the development of skills to model situational emotionally 

colored tasks that do not have an unambiguous answer and require analysis, comparisons, and evaluations. 

 

Index Terms: emotional intelligence, communicative tasks, communicative approach, professional training, teacher 

training, educational process. 

 

 

1.  Introduction 

It is impossible to imagine a society without communication processes. Speech and written text become the 

primary tools for communication and expression of emotions. The recognized emotion can affect the balance of a 

reaction or the correctness of a decision. For this reason, research on human emotional intelligence (EI) gained crucial 

importance. EI is identified as a person's ability to recognize and manage emotions, perceive the emotional state of 

others, empathize, and regulate their thoughts and behavior. Ukrainian students study in a time of war. Classes often 

become a source of balancing emotions, maintaining calm, and transforming students' adverse reactions into positive 

ones. Teachers must form the students' behavior model and promote their emotional stability and resilience. Native 

language communication can become a tool for such formation, positively impacting emotional state and personality 

development. Therefore, the problem of developing students' emotional intelligence in teaching and communication 

needs to be researched. 

2.  Analysis of the Current Research 

EI is defined through a combination of emotional abilities and meta-emotional dimensions [1] or as a symbiosis of 

"personal characteristics intelligence; intelligence competence; instrumental, reflexive intelligence" [2]. The study [3] 

suggests that if people understand their emotions and those of others, they realize how to act and model the behavior 

reaction. On the other hand, scientists link EI to human cognitive abilities [4] and argue that EI can develop in learning. 

In particular, the connection between flexibility in industrial training and EI [5], as well as the use of problem-based 

learning technologies [6], socio-emotional [7], productive [8], and inclusive learning [9], and the development of 

students' EI has been proven.  

Several studies confirm the connection between EI and teaching various disciplines. In the paper [10], the 

connection between EI and foreign language learning was confirmed: "Emotional intelligence was significantly 

correlated with language learning strategies and learning styles." The paper [11] confirms the results of more developed 

empathy, self-motivation, and control of one's behavior through emotion management. The paper [12] proves the direct 

link between EI and the desire to communicate. The dependence on EI and music education is confirmed in the articles 

[13, 14]: researchers confirm the connection between music education and the intellectual abilities of young people. 

Also, the paper [15] confirms the link between EI and math learning outcomes. 

The analysis of scientific papers presented in [12] has shown that communication is a tool for developing EI. The 

term "communication" (from the Latin "communico") characterizes human interaction [16]. With the help of language, 

the world is cognized, and knowledge about it is formed. A personality and worldview are formed in communication 

(speech and communication). Communication as a 21st-century skill is focused on information exchange [17]. 

Communicative can be verbal and non-verbal (formulate and transmit information, but also perceive information) [18]. 

Communication is characterized by a person's ability to speak, write, and use the communication system [19] and the 

system of social skills (how to behave in society, communicate with others, to understand the intentions of others) [20] 

correctly. The ability to communicate is naturally formed in direct communication. In the educational process, this is 

facilitated by communicative tasks that involve interactive interaction. Communicative tasks are designed to strengthen 

the practical orientation of education and to form or develop communicative skills in various spheres of social life [21]. 

The authors of [22] argue that understanding what students read or hear depends on their emotions. Emotions become 

the driving force of communication - you need to share to express yourself.  

Thus, the generalization of scientific results shows that: EI is characterized as the ability to understand and manage 

emotions; EI can be developed in the learning process; Communication in the native language gives the possibility to 

characterize the emotional state correctly; Situation analysis is a tool for modeling people's reactions and using it in the 

future. These conclusions allow us to assume the development of EI in analyzing different real situations, which are 

described in communicative tasks. 

Thus, the paper aims to study the development of EI in solving communicative tasks. 
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3.  Methodology 

Achieving the goal involved solving two tasks:   

 

1) to describe the creation and use of communicative tasks in native language learning; 

2) to study the connection between EI and solving communicative tasks. 

 

To solve the first task, we created different communicative tasks. The tasks included students in active, 

communicative activities, requiring emotional perception of the text and using analytical and creative skills to solve 

various situations (the description of communicative tasks is given below). 

We used surveys and statistical methods to solve the second task of the study. The definition of EI is possible 

based on various methods [23]: Bar-On Emotional Intelligence Inventory test, Emotional Quotient Inventory, Trait 

Emotional Intelligence Questionnaire, Mayer-Salovey-Caruso Emotional Intelligence Test, etc. Called methods 

investigate specific characteristics of EI: expression of emotions, regulation of emotions, internal and external 

emotional satisfaction, and others. We chose Hall's method for the definition of EI [24], which is based on assessing the 

development of five parameters of EI: emotional awareness (parameter 1), management of one's emotions (parameter 2), 

self-motivation (parameter 3), empathy (parameter 4), and recognition of the emotions of others (parameter 5). The test 

includes 30 statements. Each respondent received a form (Table 1) in which it was necessary to put a corresponding 

mark against each statement: "disagree at all (-3 points)", "disagree mostly (-2 points)", "disagree partially (-1 point)", 

"partially agree (+1 point)", "agree mostly (+2 points)", "agree in general (+3 points)". 

Table 1. Test for the determination of EI (after Hall's method) 

No Statement 
Points (degree of agreement) 

-3 -2 -1 +1 +2 +3 

1. Negative and positive emotions are a source of knowledge for me about life decisions.        

2. Negative emotions help me realize what I need to change in my life.        

3.  I am calm when I feel like I am under pressure.        

4.  I feel a change in my feelings.        

5.  I am calm and focused in order to act on the situation.        

6.  I can evoke positive emotions, particularly joy, inner positivity, and humor when necessary.        

7.  I am capable of feeling and being aware of an emotional state.        

8.  I can quickly deal with my feelings despite the sad news.       

9.  I can listen to other people's problems.        

10.  I do not focus on negative emotions.        

11.  I am sensitive to the emotional needs of others.       

12.  I am capable of calming other people.       

13.  I can force myself to overcome obstacles over and over again.       

14.  I am capable of creatively solving life's problems.       

15.  I respond adequately to the moods, actions, and desires of others.       

16.  I quickly enter a state of calm and concentration.       

17.  I analyze my negative feelings and am aware of their appearance in my free time.       

18.  I can calm down quickly after unexpected sad (annoying) information.       

19.  I am aware of my feelings to maintain a "good emotional shape."       

20.  I understand other people's emotions well, even if they hide them.       

21.  I can recognize emotions through facial expressions.        

22.  I can easily dismiss negative emotions when I need to act.       

23.  I have a good understanding of non-verbal signs in communication.       

24.  I am well aware of the state of nervous elation tension of other people.       

25.  People who are aware of their feelings act logically.       

26.  I can improve other people's moods.       

27.  I can advise about human relationships.       

28.  I am good at attuning to others' emotions.       

29.  I help others to use their desires to realize their personal life positions.       

30.  I can quickly shift my attention from worries to something else.       

 

The N. Hall test allows us to determine the development of EI according to five parameters:  

 

(1) "Emotional awareness" (Table 1, items 1, 2, 4, 17, 19, 25) characterizes a person's ability to realize and 

understand their own emotions, to analyze their internal state;  

(2) "Managing one's emotions" (Table 1, items 3, 7, 8, 10, 18, 30) characterizes emotional flexibility, the ability to 

voluntarily manage emotions;  

 



Communicative Tasks as a Means of Developing the Emotional Intelligence of Students 

Volume 16 (2024), Issue 4                                                                                                                                                                       49 

(3) "Self-motivation" (Table 1, items 5, 6, 13, 14, 16, 22) characterizes the management of one's behavior through 

the conscious management of emotions; 

(4) "Empathy" (Table 1, items 9, 11, 20, 21, 23, 28) characterizes the understanding of other people's emotions, the 

ability to empathize, as well as the willingness to support and understand the state of a person ("someone else's 

position"); 

(5) "Recognition of the emotions of others" (Table 1, items 12, 15, 24, 26, 27, 29) characterizes the ability to 

influence the emotional state of one's environment.  

 

The sum of points is calculated considering the signs (+ or –) for each parameter that defines the EI-level: 14 and 

more – high level of EI; 8-13 – average level of EI; 7 or less – low EI.  

The research model is presented in Fig. 1. 

 

 

Fig. 1. Research Model 

Students from different educational institutions took part in the pedagogical experiment (Fig. 2). 

 

 

Fig. 2. Participants of the pedagogical experiment 

The total number of respondents was 156 people (control group (CG) – 77 people, experimental group (EG) – 79 

people). Eleven teachers of the Ukrainian language took part in the pedagogical experiment. In the CG, the teaching of 

the native language has not changed. Two or three communicative tasks were offered at each lesson in the EG. 

The experiment lasted from March to December 2022. All participants were familiar with the conditions of the 

experiential training and did not deny their participation in it. The survey was conducted anonymously. To track 

changes in the development of EI, we had three control surveys during March (at the beginning of the experiment), June 

(in the middle of the experiment), and December (at the end of the experiment) in 2022.  

Empirical results were subjected to statistical analysis: Pearson's test to confirm the normality of the distributions 

of EI levels in groups and the Student's criterion for estimating averages separately for each parameter. 

After the second and third surveys, a qualitative analysis of the results took place – we interviewed teachers and 

students to find out their subjective opinions on the development of their ability to manage their own emotions. The 

questions (Table 2) were developed by the teachers who agreed to participate in the experiment. 
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Table 2. Interview Questions 

No Questions 

1.  Assess your anxiety level during February-December 2022 

2.  Did you desire to participate in the educational process? 

3.  Could you be able to control your emotions? 

4.  Did you feel motivated to study? 

5.  Was empathy important for students? 

6.  Did the emotion of anger motivate you to take action?  

7.  What helped at different stages of learning? 

8.  Is it possible to understand with the help of a particular emotion what a person thinks, feels about the situation, and feels about 

others? 

9.  How satisfied are you with the level of communication with teachers? Is it necessary? 

 

The experts (three Ph. D.s in psychology with at least ten years of professional experience) gave an upbeat 

questionnaire assessment. The processing of the results involved the systematization of answers and their generalization. 

4.  Results 

4.1  Describing the use of communicative tasks 

Communication is essential for the development of EI, so working with text has become the basis for the 

development of communicative tasks that describe real-life situations. The tasks were supposed to actualize the internal 

perception of the described situation. It was essential to hear the students' thoughts and understand their feelings about 

the specific situations described in the task. We assumed that interpreting situations in tasks would encourage students 

to turn to linguistic means of expressing a state or emotions. Therefore, we considered it expedient to use tasks 

involving analyzing the situation, comparing and arguing views, evaluating facts, etc. We referred to such tasks as 

communicative tasks of the analytical type. The tasks were both based on ready-made texts (examples of questions are 

given in Fig. 3) and events (fiction or real) that happened to the student but were not recorded and therefore required an 

additional description of the situations and then their analysis or evaluation (Fig. 4). 

 

 

Fig. 3. Questions used in analytical tasks for a specially selected text 

 

Fig. 4. Analytical-type tasks for situations (fiction or real) 

In language learning, first, it is essential to create a motive, that is, to put the student in a situation where he would 

have a need and desire to join the conversation. To do this, you need a goal: to learn something, to inform, to encourage 

someone to act, to express emotions). Therefore, we used tasks that do not require so much analysis as associative 

thinking, perception of the positions of the majority, etc. We referred to such tasks as associative tasks (Fig. 5). 
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Fig. 5. Communicative tasks of associative type 

Another type of communicative task is research. These tasks required imagining oneself as someone and 

describing one's actions. These tasks required students to identify creative abilities and imagine themselves in a 

different role (Fig. 6). 

 

 

Fig. 6. Communicative tasks of research type 

Thus, the experimental teaching of the native language was based on communicative tasks of analytical, 

associative, and research types. The tasks involved the involvement of students in active, communicative activities, 

required emotional and sensory perception of the text, and the involvement of analytical and creative abilities in solving 

various situations. 

4.2  Statistical Analysis of Data 

We conducted three surveys to quantify the level of emotional intelligence in different periods of native language 

learning. The results of these surveys are presented in diagrams (Fig. 7). 

 

 

(a) Emotional awareness
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(b) Managing one's emotions 

 

(c) Self-motivation 

 

(d) Empathy 

 

(e) Recognition of the emotions of others 

Fig. 7 (a-e). Diagrams of the distribution of EI levels in CG and EG 

Statistical analysis of the distributions according to Pearson's criterion confirmed their normality at the significance 

level of 0.05, and the analysis of the means according to the Student's criterion showed the statistical significance of 

changes at the end of the experiment for all parameters 1-5 and for parameter 1 "emotional awareness," parameter 3 

"managing one's emotions," parameter 4 "empathy" in the middle of the experiment (Table 3, Bold cells). 

At the beginning of the pedagogical experiment, the normality of the distribution of EI levels in the CG and EG 

groups and the statistical equality of the averages in the CG and EG groups was confirmed. According to the analysis of 

the presented results in the middle of the experiment, we observe a statistically significant increase in the parameters of 

"emotional awareness," "management of one's emotions," and "empathy." The results in December showed an increase 

in the level of EI on all parameters and statistically more to CG. 
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Table 3. Statistical indicators* 

Period Statistical indicators Parameter 1 Parameter 2 Parameter 3 Parameter 4 Parameter 5 

March 

Average CG 7.3 7.7 8.6 8.0 7.7 

Average EG 7.4 7.6 8.7 7.9 7.6 

 Student's Meaning 0.7 0.5 0.5 0.6 0.5 

June 

Average CG 7.8 8.1 8.9 8.5 8.1 

Average EG 8.6 8.4 9.9 9.4 8.5 

 Student's Meaning 2 1.8 2.1 2.2 1.6 

December 
Average CG 8.5 10.2 10.0 10.0 9.7 

Average EG 10.1 11.5 11.3 12.3 11.2 

  Student's Meaning 2.5 3.2 3.1 4.1 3.4 

*According to the Student's criterion (H0: the means in the groups are statistically equal). The critical value of 1.97 for a significance level of 

0.05. 

 

Also, teachers and students were interviewed after the second and third surveys. Systematization of the answers 

made it possible to summarize them in a table (Table 4). 

Table 4. Summary of interview results 

Question Generalized answers 

Assess your anxiety level during 

February-December 2022 

Some answers:  
I was anxious today (30%);  

I was anxious a lot (60%);  

I was calm but periodically felt anxious (20%). 

Did you desire to participate in the 

educational process? 

There was no ambiguity in the answers: students just wanted to communicate, share information, and 

discuss what they read (many began to read Ukrainian fiction content). Students began to read the news 

and critically evaluated it. They began to filter the fakes. In September, some students participated in 
competitions (writing essays), expressed a desire to communicate with the teacher, and discussed the 

content of language tasks. 

Could you be able to control your 

emotions? 

Initially, students were interested in their emotions (70%). In September-December, they began to 

understand the emotions of others more deeply, learned to comfort (calm others), tell life or war stories, 
and analyze the emotional state of all parties. 

Did you feel motivated to study? 
The level of students' self-motivation grew, but in the summer, it stopped. We suggest that there was a 

break in teaching the native language. 

Was empathy important for students? 

The number of those who tried to argue the opposite position, accepting it as their own (students put 

themselves in the place of another one), has increased. Therefore, students began understanding 

emotions better, paying attention to details, and looking for more profound arguments for their answers. 

Did the emotion of anger motivate you to 

take action?  

The answers included actions for achieving personal goals, actions to protect oneself and others 
(volunteering, donations), reading books, in particular, "Audiobooks in Ukrainian" (65% of respondents 

have subscribed, and the number of subscribers to the Telegram channel "Ukrainian Language" (the 

most significant channel for learning the Ukrainian language) has increased to 70%) 

What helped at different stages of 

learning? 

When unpleasant experiences arose, delicious food (21%), music (19%), walks (15%), and 

communication (45%) helped. 

Is it possible to understand with the help 

of a particular emotion what a person 
thinks, feels about the situation, and feels 

about others? 

50% agreed. Students noted that when a person becomes emotionally stable, it allows him to learn not to 

show his mood to others, not to make his inner world so transparent, and to open only that part of his 

thoughts permissible in a particular situation. That helps maintain emotional and mental health. 

How satisfied are you with the level of 
communication with teachers? Is it 

necessary? 

Students would like more communication, including in the process of solving communicative tasks, but 

such communication was needed not only for the sake of assessment. 

5.  Discussion 

Our study confirmed the hypothesis that EI evolves in solving communicative tasks. So, the study confirmed a new 

method of developing EI - the use of communicative tasks in native language teaching, which extends the existing 

research results on the development of EI in foreign language learning. The described approach to EI development has 

been implemented in several Ukrainian educational institutions. In native language teaching, we used different types of 

communicative tasks, encouraging students to express themselves, discuss possible reactions to situations, and realize 

the consequences of their decisions. This approach, on the one hand, ensured the development of the ability to speak 

and write in the native language and, on the other hand, the development of empathy, emotional awareness, self-

motivation, the ability to manage their emotions and recognize the feelings of others people through describing their 

emotional states, assessing the reactions, and making predictions about their behavior in future.  

Our research aligns with the ideas of forming 21st-century skills, which include creativity, critical thinking, 

collaboration, and communication. The last three skills are related to human EI. In the review [25], the authors assess 

the success of the formation of EI at the individual and institutional levels. Creativity development is often associated 

with brainstorming techniques [26, 27] and methods of designing and researching ideas [28, 29]. 
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The researchers' conclusion provides the basis for developing communicative tasks that require a creative approach, 

discussion, and selection of the best idea. We have implemented this in research-type communicative tasks. Institutional 

support for developing critical thinking skills is discussed in [30]. The authors emphasize the importance of teaching 

rhetoric and developing the ability to speak, argue, and evaluate information. In [31], the authors discuss the possibility 

and necessity of forming media and information skills through working with text. Paper [32] notes the practicality of 

using specific examples and exercises that require general and abstract thinking. The generalization of the results of 

these studies also suggests the practicality of using analytical and associative type communicative tasks to develop 

critical thinking. We used the conclusions of the article [33] about the relationship between EI and analytical skills, as 

well as the conclusions of the article [34] about the dependence on EI from critical thinking. The researchers state, "EI 

may be the underlying mechanism for achieving critical thinking." This conclusion does not contradict our results: 

solving analytical and associative communicative tasks and using high-level thinking skills are interrelated. Solving 

communicative tasks ensures the gradual development of thinking skills. 

Solving communicative tasks is a strategy for native language teaching, which is based on communication (oral 

and written). That strategy additionally prepares young people for solving problems through communication. We define 

a situation in a communicative task (according to [35]) as a set of external conditions and internal (emotional) states of 

communicators. Therefore, we tried to increase the emotionality of the communicative tasks in the process of selecting 

or creating those tasks. At the same time, we used national particularity, typical situations from life, provocativeness of 

situations, debatability, possibility of multiple solutions, etc. We understood the importance of modeling an actual 

situation through the peculiarities of its presentation in the textual condition: it is important to immerse the students in 

the "real situation" and teach them to navigate it (to image the interlocutor, predict possible answers, etc.) [33]. 

We considered that EI is related to the ability to analyze emotions. Therefore, we formed an "experience" of 

solving communicative tasks by discussing real situations. They evoke emotions, make us aware of other people's 

emotions, and analyze these processes. Such a vision of emotion analysis is presented in [36] – the authors used 

emotional knowledge to improve thinking processes. Since individuals with high EI can successfully influence society 

and achieve high labor productivity by regulating their emotions [37], the development of EI is essential during learning 

in educational institutions [38]. The paper [39] confirms the connection between students' emotional instability in the 

educational environment and the practice of controlled stress (emotion management): "The correct management of 

emotions in stressful situations could promote effective learning through enhanced attention and ability to solve 

problems." That aligns with our study's idea – to improve EI by solving communicative tasks involving comprehension 

and analyzing various situations that can provoke stress. With the help of communicative tasks, students learn to 

manage their own emotions. Communicative tasks that describe a stressful situation develop the ability to be aware of 

feelings and perceive situations more balanced and calm. 

In solving communicative tasks, we used group forms of work. EI, as a combination of intelligence and emotions, 

determines human reactions and influences the perception of emotions and their management [40]. It provides the basis 

for correcting emotions in group communicative task-solving. That further confirmed that EI can significantly impact 

the team's overall effectiveness [41], and individual EI can be combined into group EI. Group emotions can regulate the 

emotional state of individual team members [42]. Solving communicative tasks in a group enhances empathy, makes it 

possible to improve and stabilize the members' emotional state, not make spontaneous decisions, and manage emotions 

productively inside the group.  

6.  Conclusion 

The study draws several conclusions. 

The educational sector is an institution that focuses on the development of society as a whole and prepares young 

people for life there. Education should consider the needs of the younger generation in intellectual and emotional 

development. The learning process should become a tool to develop EI. Communicative tasks demonstrate a lot of "life 

situations" models and form models of the future of young people's behavior. In other words, using communicative 

tasks as a teaching approach will ensure the formation of predictable reactions of a person to the future and protect him 

from possible stressful situations. 

In modern society, given the need to develop skills in the 21st century (creativity, critical thinking, cooperation, 

and communication), the educational process must be based on communication. That will ensure the formation of skills 

to express and argue one's thoughts and to hear and perceive the opinions of others. Using communicative tasks in 

native language teaching forms not only the knowledge and ability to use the native language for one's own needs. At 

the same time, it ensures the EI development and the development of social communication skills for young people.  

The experiment confirmed that teachers must be able to recognize emotions, respond to them correctly, and build 

trusting relationships with students. Awareness of the importance of EI by the teacher will ensure a positive perception 

of the educational process by all its subjects. Therefore, the need to develop EI in future teachers becomes urgent. 

Our hypothesis about the relation between the development of EI and solving communicative tasks suggests that 

the educational process should involve using communicative tasks in studying various disciplines. Therefore, the 

training of teachers to develop such tasks is being actualized as a pedagogical problem. As the experiment has shown, 

practical tasks are focused on developing critical thinking, the ability to compare and evaluate, and a creative approach. 
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They must have multiple, ambiguous, nonlinear, non-obvious solutions. Preparing teachers to create and use such tasks 

requires the integration of subject knowledge and knowledge of pedagogy and psychology. It involves the creation of 

particular courses that can be based on the use of artificial intelligence today.  

Teaching the mother tongue with the use of communicative tasks requires special training of teachers of the native 

language. It is essential to form not only the teacher's ability to recognize emotions and react to them but also the 

system of knowledge about the text and text-creative activity, knowledge about the peculiarities of reproducing 

knowledge in typical situations, the ability to model situational emotionally painted tasks that do not have an 

unambiguous answer and require analysis, comparisons, and evaluations. 
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