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Let us try to analyze the common mistakes of the 

second task of this section, namely «Narration with el-

ements of discussion» the most common mistakes are: 

- Replacement genres (essay "My opinion" is re-

placed by writing "Pros and Cons" or a personal letter; 

- Deviation from the topic e.g. the statement of the 

examined text, distantly related to the proposed issue; 

- Incorrect choice of style (“narration with ele-

ments of discussion” requires a neutral style); 

- Discrepancy between an argument thesis and the 

statement (opinion); 

- Lack of detailed arguments; 

-incorrect formation of counterarguments; 

-failing to formulate the problem at the beginning 

of utterance (just repeated the statement of the task), 

and to make a conclusion at the end; 

- Incorrect division of the text into paragraphs; 

- covering the logic errors, including the author's 

perspective divergence in the second paragraph and in 

the output; 

- Lack or improper usage of the logical connec-

tion; 

- Lexical, grammatical and spelling mistakes; 

- Failure to comply required volume of words 

(200-250words); 

Statistics shows that it is still difficult for most ex-

aminees to give the appropriate response to the criterion 

"The decision of the communicative task. [3, 17-18]. 

We offer the following general strategies in “Nar-

ration with elements of discussion”: 

• Formulation the statement in accordance with the 

proposed plan; 

• Introduction should start with a general presen-

tation of the topic and suggestions that displays its 

problematic nature; 

• The planning of the written statements, first con-

sider the key phrases of each paragraph; 

• The text division into paragraphs, which reflects 

the logical structure of the text  

• Each paragraph should be written accordingly 

(recommended in the first sentence of the paragraph to 

express his basic idea and develop it further, supported 

by examples and arguments, etc.); 

• Introduction and conclusion should be approxi-

mately equal in volume; 

• In the main part should be at least two paragraphs 

about the same size; 

• The total amount of the main part should not be 

less than the total amount of introduction and conclu-

sion; 

In “Narration with elements of discussion” it is 

particularly important to comply with the following re-

quirements: 

• The main part of the essay requires expressing 

his own opinions, then presents a different point of 

view and give arguments why he does not agree with it; 

• giving counterarguments, defending his point of 

view,  

• in the final paragraph of the essay again point out 

the problematic nature of the topic; show that, although 

you have an opinion, you are able to see other points of 

view;  

When writing a “Narration with elements of dis-

cussion” it is necessary: 

1. to bear in mind that a reasoned assertion 

proves the verity of the original thesis through argu-

ment cogency; 

2. to select strong arguments having sufficient 

grounds for proving the truth of the thesis; 

3. to take into consideration the counter-argu-

ments that should be more convincing than the argu-

ments; 

4. to give a convincing counter reason for every 

opponent`s argument; 

5. to formulate the conclusion in the form of a 

generalized statement. 

Taking everything into account on the implemen-

tation of section "Letter" it is necessary to pay attention 

to Personal knowledge and skills: active exploring of 

cognoscible things, Metasubject skills: understand the 

meaning of the task, plan a written statement, realize it 

without logic violation, build the reasoning essay strat-

egy, formulate the statement problem, offer personal 

point of view, substantiate it, draw conclusions, sum-

marizing all the information mentioned above, self-

monitor and self-assess the carried-out task. 

Subject skills: build a written statement in accord-

ance with the norms and standards of the English speak-

ing country; demonstrate skills, generate written state-

ments of various genres; apply rich vocabulary; use 

words and word combinations in a context correctly [4, 

34-34]. 
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Today there is an intensive development of the in-

ternational educational space. Many countries are striv-

ing to create a global strategy for human education, 

which will be regardless of his place of residence, edu-

cational level. Modern education is becoming interna-

tional today. It develops the ability to assess phenom-

ena from the perspective of a Human, from the perspec-

tive of different cultures, different socio-economic 

formations. In the modern world, a multicultural envi-

ronment is being created, which presupposes the free-

dom of cultural self-determination of the future special-

ist and the enrichment of his personality. Thus, a solid 

base is being formed for scientific research and training 

of qualified specialists for the organization of modern 

farming and the production of agricultural products. 

The main principles of the development of HEI (higher 

educational establishment) are: - the relationship be-

tween science and practice in the process of training a 

qualified specialist; - continuity between all levels of 

education, high corporate character of university grad-

uates; - civic education of students; - intelligence and 

high spirituality of the life of the university, regardless 

of the political system and economic conditions in the 

country. Reforming the higher education system in 

Ukraine is accompanied by an active search for the op-

timal match between the established traditions in higher 

education and the latest trends and technologies associ-

ated with entering the world educational space. Innova-

tive tendencies in the higher education system in 

Ukraine: - development of a multilevel education sys-

tem, which serves to mobility in the pace of learning, 

forms the graduate's ability to master new specialties on 

the basis of the received higher education; - enrichment 

of the modern HEI with the latest information technol-

ogies, mass inclusion in the Internet system, intensive 

development of distance learning forms for students; - 

the emergence of university complexes; - transfer of 

higher education of Ukraine to self-financing; - updat-

ing the standards of higher professional education, tak-

ing into account the requirements of world require-

ments. Local innovations are carried out only within the 

framework of one faculty or field of study. Larger in-

novations cover the management structure, forms and 

methods of organizing educational and research activi-

ties of students, educational technologies, and the area 

of international cooperation. When the entire university 

is working on the implementation of the idea of long-

term development, the introduction of various innova-

tions covers all links and elements of the system. All 

types of educational innovations serve as guarantees for 

the implementation of the constitutional rights of citi-

zens in the educational field, bring the education sys-

tem itself in line with modern personal, social and state 

needs, create the prerequisites for its development and 

preservation of traditions, improve the preparation of 

students for life and work for the benefit of society.  

Role-playing games are actively used in teaching 

English. This is a technique with very good learning ca-

pabilities, so it is often used not only for 1st and 2nd year 

students, but also for adults – post graduate students 

and part-time students. The use of role-playing games 
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in the classroom can increase the effectiveness of clas-

ses. Learning activities become more interesting and 

varied, the participants in the game actively interact 

with each other, which makes it possible to accelerate 

the development of speech skills. 

What are the benefits of role-playing games? 

• Help in the formation of speech skills. Involve-

ment in the game and personal involvement in what is 

happening make it possible to actively participate in the 

conversation even for those students who are usually 

laconic. Gradually, speech becomes more confident, 

fluent and varied. 

• Allow to replenish vocabulary. It is the regular 

use of words that leads to their good mastery. The game 

situation helps to activate memory, so the vocabulary is 

remembered even better. 

• Train your listening comprehension. By interact-

ing with other participants in the game, you can learn 

to understand English with different accents and pro-

nunciation features. 

• Contributes to the overall development of the 

student. Role-playing games in English not only im-

prove language skills, but also activate creativity, dia-

logue skills, etc. 

• Make learning more interesting and therefore 

more effective. 

• Provide an incentive to learn. Games show how 

the learning material can be used in real-life situations. 

This allows for increased motivation in both children 

and adult learners. 

Game techniques at different stages of training. 

Role-playing games in practical English lessons can be 

used at different stages of learning. They are often used 

for beginners (especially in children's groups), but this 

technique gives good results when working with stu-

dents at more advanced levels. 

For students, play activity is natural and interest-

ing. That is why the considered method is almost al-

ways used in groups for the 1st and 2nd-year studying 

students, but Masters and post-graduate students also 

really like role-playing learning games. All of them are 

actively involved in the game and thus learn the first 

English words and phrases on their specialities, ex-

change the simplest remarks. This interaction in a way 

that is interesting for the student helps to create a part-

nership with the teacher. 

For adult beginners, games are also very helpful. 

Many students are afraid to start talking, and this tech-

nique can be a good way to overcome this fear. It is 

easier for the participants of the game to join the con-

versation and establish in this form productive interac-

tion with fellow practitioners and the teacher. 

In parallel with the growth of the level of students, 

the tasks become more difficult. At different stages of 

learning, you can use games for certain thematic groups 

of vocabulary, for the development of discussion skills, 

etc. It is useful to simulate situations within the game 

that will be useful to the participants in the future (for 

example, different formats of business communication 

in business English courses). 

How to make the game effective. In order for the 

role-playing game in foreign language lessons to be of 

maximum benefit, you need to choose the right topic 

and tasks for the participants. One of the key require-

ments is student interest. Game roles should be clear to 

them, and the vocabulary used should not be too com-

plex. 

Another criterion is the usefulness of the created 

speech situation. The main value of this learning tool is 

to provide the student with the necessary skills that he 

can use in real communication. 

Before starting the game, you can invite the par-

ticipants to prepare for it. For example, study a topic in 

advance or prepare a small homework assignment. 

Sometimes, before such classes, students are given lists 

of vocabulary to be used. However, it is often more ef-

ficient to enter new words, phrases or terminology as 

you play, rather than memorizing them in advance. 

Examples of role-playing games. For students, 

role-playing games with pictures, audio or video mate-

rials can be used. For example, you might ask students 

to choose from cards with pictures of agricultural ma-

chinery or soil types, or vegetables and fruits, anatomy 

and diseases, management and marketing in agriculture 

etc. and name them. 

To reinforce spatial prepositions and other vocab-

ulary, role-playing games with cards can be offered. 

Participants need to describe the route according to the 

scheme: find a way to famous attractions or other ob-

jects on the farm. You could invite students to talk 

about their favorite places in the city and how to get 

there or future farming (like ECO-farms) and describe 

its work, staff, location. 

To practice speaking skills in the advanced stages 

of learning, discussion questions can be organized. 

During the game, the participants will express their 

opinions, arguments and counterarguments. 

Role-playing games in teaching English are often 

used in courses on communication techniques. Such 

programs are designed for maximum immersion in sit-

uations of communication in a foreign language, so stu-

dents' speech skills are formed quickly. 

The scope of creativity in the activities of a teacher 

is quite wide and can be manifested both in the ap-

proach to the student and in relation to his subject, to 

the presentation of educational material, to the defini-

tion of methods and means of teaching. A creative so-

lution to the construction of a practical lesson and the 

selection of the content of the material, the creation of 

an unconventional lesson in the form of a lesson en-

sures the effectiveness of the lesson and the assimila-

tion by students of the necessary knowledge, skills and 

the formation of skills, and also stimulates the activity 

of students, arouses their cognitive interest. 

The general features of pedagogical activity are 

highlighted: 1) significant constant participation of 

work elements that do not lend themselves to authori-

zation; 2) the presence of extracurricular work (training 

and "on the subject"); 3) specific professional emo-

tions; 4) significant complexity of the requirements for 

the psychophysical apparatus of the employee; 5) the 

presence of a creative element V.A. Kan-Kalik gave the 

following definition of the creative essence of pedagog-

ical activity: "The peculiarity of pedagogical creativity 

lies in the fact that not only the act of solving a peda-
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gogical problem, but also the very process of imple-

menting this decision in communication with children, 

is creative in nature." 

A creative teacher must be able to formulate and 

solve pedagogical problems; to build their activities 

taking into account changing social and other condi-

tions; be able to see and develop the individual abilities 

of their pupils; own the forms and methods of heuristic 

activity; is engaged in self-education, is capable of per-

sonal creative growth, reflective activity, awareness of 

creative changes. For any kind of creativity, imagina-

tion is essential, which is based on the processes of dis-

sociation, association, combining brain activity (L. S. 

Vygotsky [11]). The activity of the imagination is man-

ifested in the transformation of reflections of reality, in 

the creation of a new one from the elements of previous 

experience. 

There are three areas of the teacher's creative ac-

tivity: 1) methodological creativity (associated with the 

ability to analyze emerging pedagogical situations, cor-

rectly choose and build methodological models, design 

the content and methods of influence in the educational 

process; study advanced pedagogical experience and 

competently apply it in their practice, taking into ac-

count individual characteristics of the teacher and the 

team of children). 2) communicative creativity (inter-

action with students) (this creativity is associated with 

the organization of pedagogically expedient and effec-

tive communication with both students and parents, 

colleagues, administration; the ability to exercise self-

regulation). 3) creative self-education (awareness of 

oneself as a specific creative individuality, determina-

tion of one's professional and personal qualities that re-

quire further improvement and adjustment, as well as 

the development of a long-term program of one's own 

self-improvement in the system of continuous self-ed-

ucation). Creativity in the pedagogical activity of a 

teacher acquires a two-sided character: the teacher's 

creativity awakens the creative activity of students. An 

important role in this process is played by the art of 

communication between a teacher and students, the ba-

sis of which is the exchange of information using com-

municative means, his own example. In addition, peda-

gogical guidance of the creative activity of students re-

quires the formulation of problem-type tasks that 

stimulate the thinking of students, their interest and the 

need to realize their creative potential (I. Ya. Lerner, 

[5]etc.). After all, the study of foreign languages is a 

creative activity of both the teacher and the student. 

Today, the competence-based approach in the high 

school education system assumes that in the learning 

process, students will acquire the necessary knowledge, 

skills and abilities that will further allow them to act 

effectively in situations of professional, personal and 

social life. Special attention is paid to skills, because 

with the help of them it is possible to act in new and 

sometimes difficult situations for which it is impossible 

to develop appropriate means in advance. Modern edu-

cation within the framework of the competence-based 

approach identifies two basic concepts: competence 

and competence. Next, we will consider different 

points of view on these concepts. 

 

authors «Competence» «Competency» 

Bolotov V.A., 

Serikov V.V. 

— a way of existence of knowledge, skills, ed-

ucation, contributing to personal self-realiza-

tion, as a result of which education appears as 

highly motivated and personality-oriented, 

providing maximum demand for personal po-

tential, recognition of the personality by others 

and awareness of its own significance 

— a set of specific professional or func-

tional characteristics 

Velde S. 

— it is a personal characteristic, a set of inte-

grated mobile knowledge, abilities, skills and 

flexible thinking 

— some alienated, predetermined re-

quirements for the educational training 

of a graduate, units of the curriculum 

that make up the "anatomy" of compe-

tence 

Vilandeberk A.A., 

Shubina N.L. 

— an integrative characteristic that determines 

the ability to solve professional problems and 

tasks that arise in a specific situation of profes-

sional activity 

— expected learning outcomes or the 

ability to put into practice one's 

knowledge and skills 

Zimnyaya I.A. 
— based on knowledge of the intellectual and 

personal-professional life of a person 

— these are some internal, potential, 

hidden psychological neoplasms: 

knowledge, ideas, programs (algo-

rithms) of actions, value systems and 

relationships, which are then revealed 

in a person's competencies 

Markova A.K. 

— defined as a combination of mental qualities, 

as a mental state that allows you to act inde-

pendently and responsibly, as a person's posses-

sion of the ability and learning to perform cer-

tain difficult functions 

- a certain area, a range of issues that a 

person is authorized to solve 
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A. I. Subetto 

— a measure of the actualization of competen-

cies in the development process associated with 

the self-actualization of the graduate's person-

ality in the relevant activities 

— systemic education in the personal-

ity of the student, which is a component 

of his quality 

Whiddet Steve, 

Holliford Sarah 

— the ability necessary to solve work tasks and 

to obtain the necessary results 

— ability to reflect the required stand-

ards 

A. V. Khutorskoy 

— possession, possession by a person of the ap-

propriate competence, including his personal 

attitude towards her and the subject of activity 

- a set of interrelated personality traits 

(knowledge, abilities, skills, methods of 

activity), set in relation to a certain 

range of objects and processes, and nec-

essary for high-quality productive ac-

tivity in relation to them 

Shchukin A.N. 

— personality traits that determine its ability to 

perform activities based on the formed compe-

tence 

— a complex of knowledge, skills and 

abilities acquired by a person, and con-

stituting a meaningful component of his 

activities 

All other interpretations of competence do not 

contradict these definitions, but at the same time do not 

fully reflect its essence, therefore we consider it neces-

sary to offer our own definition of competence, within 

which we will identify and investigate the subject com-

petence of 1-2 year students. Based on the above defi-

nitions of V. A. Bolotov, I. A. Zimney, V. V. Kraevsky, 

V. V. Serikov, A. I. Subetto, V. Khutorsky, etc. self-

realization in any activity based on formed competen-

cies. Having analyzed numerous sources, we can say 

that competence is not an indisputable and obvious phe-

nomenon in the educational process. Competence is not 

just a set of knowledge and skills, but a whole system 

that binds them together. Whereas competence is the 

ability of a person to self-actualize in any activity based 

on formed competencies. Thus, it can be stated that the 

concepts of competence and competence are multicom-

ponent, that is, they include knowledge, activity and 

personal aspects. 

Often in the educational process, a system of ex-

planatory - illustrative teaching is used, when the 

teacher only transmits information in a finished form 

through verbal explanation with the involvement of vis-

ualization (for example, during a lecture), and students 

perceive the information received, memorize and re-

produce (at seminars and practical classes), does not 

have a positive effect on the development of students' 

creativity. Volkova, N.P. said: “Today, any activity can 

be either technology or art. Everything begins with art 

based on intuition, and ends with technology based on 

the laws of science. 

The choice of technology is determined by the 

specialty, the content of the discipline, the subjective, 

professionally determined experience of the teacher, as 

well as the stages of professional training of students. 

In addition, the algorithm for choosing the technology 

of learning should take into account the action of both 

subjective factors (cognitive abilities of the student and 

the teacher) and objective factors: goals and objectives 

of the discipline, arising from the purpose and objec-

tives of the discipline; components of the specialist 

model, which from the point of view of the academic 

discipline are formed by the teacher; forms, methods 

and means of teaching.”[9] 

Conclusion 

The problem of determination of career orienta-

tions becomes important and significant at the final 

stage of students training at the university. However the 

relevance of this problem is evident during the entire 

process of education in a higher educational institution, 

when the formation of professional values takes place. 

This process is reflected in particularity of setting ca-

reer goals and developing plans that determine the suc-

cess of the person professional development as a whole. 

The study of foreign languages is a creative activity, as 

playing lessons and develop students’ foreign language 

competence, of both the teacher and the student. 
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