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CUTyaTUBHBIM xapakTtep. OHU NPOSIBISIOT HUCKPEHHOCTh, CAECPKAHHOCTh B CBOMX
AMOLMOHAJIbHBIX MPOSIBJICHUSX, YYUTHIBAIOT B CBOEM IOBEJACHUN MHEHUE U JICUCTBUS
OKpY>Karomux Jroae. Hu3kum ypoBHEM caMOKOHTpOJIsSI B 0O1IeHUur o0naaaoT 25%
foHomel u 15% neBymiek. ¥ Hux ci1a®o BBIpaKEH KOHTPOJIb 33 CBOEH peublo, 3a
YCTAaHOBJICHMEM KOHTaKTa, OHU TIOCTOSHHO CJeNsT 3a COo0OM, YIpaBIsioT
BBIPAKECHUEM CBOMX HOMOLMM, MPOSIBIAIOT HEMOCPEACTBEHHOCTh M OTKPBITOCTH B
oOmennu. CTaTUCTUYECKUM aHAIW3 IMOKa3all, YTO YPOBEHb CAMOKOHTPOJIS BBIIIE Y
NEBYIIEK, 4eM y toHomei (mpu p<0,05).

[TonydeHHble pPe3yabTaThl CBUIAETEIBLCTBYIOT O HEOOXOJIMMOCTU OpraHU3alUU
I[eJIeHANpPaBIEHHON pabOThl CO CTYACHTAMH IO PA3BUTHUIO Y HUX CIIOCOOHOCTU K
KOMMYHUKATUBHOMY KOHTpPOJIO. JTa paboTa MOXET 3aKIoyaTbCid B YCHIICHUU
MPAKTUYECKOM  HAIMpaBJICHHOCTH MNPO(ECCUOHATBHOM  TMOATOTOBKH  OyAylIuX
WHXEHEepoB (oOydeHHe TpueMaM SMOIMOHAIBHONW CaMOpPEryJsilud, TEXHUKE
3 PEKTUBHOTO CIyIIaHUsl, KOHCTPYKTUBHBIM CTPATErUsiM pa3peiieHus] KOH(IUKTOB,
pa3BUTHE CHOCOOHOCTH aJEKBATHOIO MOHMMAHHS ce€0s W JpYyrux CyOBEeKTOB
B3aUMOJICUCTBUS,  TO3UTHUBHOIO  BOCHPHUSTHS  MapTHEPOB MO  OOUICHUIO,
pacrio3HaBaHMsI MAHUITYJISITUBHOTO BO3JICUCTBUSA).

Jlureparypa:

1. Wneun, E. I1. Ilcuxomorus oOmeHUS W MEKIMYHOCTHBIX OTHOIICHHUH :
yueonoe nocobdue / E. I1. Unbun. — CII6.: [Tutep, 2015. — 586 c.

2. Snyder, M. Self-Monitoring of Expressive Behavior / M. Snyder //
Journal of Personality and Social Psychology. — 1974. — Vol. — Ne 4. — P. 526-537.

MODERN BASIC APPROACHES FOR SUCCESSFUL ENGLISH
LEARNING
Ekaterina Pantileienko, teacher
Dnipro State Agrarian and Economical University

Today adult students tend to be autonomous and self-directed, goal-oriented,
practical, and want the material they learn to be relevant. They bring a great deal of
life experience and knowledge to the classroom, which can be drawn upon by the
teacher during instruction, and require respect.

Adults often have widely varying motivations for studying a foreign language.
Some are studying English for personal or professional advancement; some have
financial motivations; some to enhance social relationships or to satisfy external
expectations (by a family member or partner); some, such as new immigrants, to
enhance their social welfare; and others study a foreign language out of intellectual
curiosity, as a method of escape or stimulation, or for socializing. In an adult learning
classroom, a teacher may encounter some or all of these motivations among their
students and may find it necessary to adapt content to student aims or to balance
competing interests.

There are some challenges pertaining to teaching adult learners. They may have
set patterns of learning and beliefs about educational processes. Change may be
welcome to certain students, but others may find that change is uncomfortable and
distressing. You may also be challenging some of your students’ beliefs about the
education process and learning, which may make them apprehensive. The teacher of
adult learners may also have to deal with student anxiety. In addition, the pace of
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learning can vary widely among adult learners, making class pacing a challenge for
teachers. Sometimes, adult learners will have very specific expectations about what
they would like to accomplish in the course and may be somewhat inflexible about
them. Cognitively, aging plays some part in intellectual development. Adults tend to
change and develop more by experience and the exercise of abilities than by age.
They are in the middle of a process rather than attaining developmental milestones.
Some physical and psychological changes may occur, however, in later adulthood,
which may affect the learner’s functioning in the classroom.

Language learning is a complex process that is affected by several areas such as
cognitive, affective, static, dynamic, and social factors. Each of these factors affects
how learning occurs. Social factors include community attitudes to second language
learning, attitudes of the family to language learning, gender roles, and group
dynamics in the classroom. Negative attitudes can seriously hamper teacher efforts
and student learning. Positive attitudes can greatly enhance the learning process.
Cognitive factors are a person’s mental ability to comprehend and learn. They include
things such as general intelligence, language aptitude, transfer from the first language
or other languages, memory, auditory perception, and grammatical sensitivity.
Students may struggle with one or many of these areas and the teacher needs to
understand these processes to be able to maximize student comprehension and
learning. Affective factors are the behavioral dimensions of language learning.
Aspects such as attitude, personality, motivation, relationships with teachers and
peers, short and long term goals, and the student’s level of anxiety or confidence all
affect the way a student participates in class and learns a new language. Some of
these elements are closely related to or overlap with social factors. Static factors are
elements that do not change in the learning environment. These are components such
as age, language aptitude, general intelligence, environmental factors, and
expectations. In these cases, the teacher must adapt to optimize the learning process.
Dynamic factors are the elements, which may change, or shift during the learning
process. These are factors such as learning style, attitude toward teachers, peers, and
methodology, and personal tastes. All of these can enhance or be detrimental to a
positive learning experience and the teacher may be able to influence them.

KYJbTYPA NPO®ECCHUOHAJIBHOI'O OBIIEHUS KAK OCHOBA
MPO®ECCHUOHAJIBHOM MOATIOTOBKH CHHEIIMAJIMCTOB-ATPAPUEB
Chneeyp M., cmyoenmxka
T'ocyoapcmeennviii acpaphsiii yrusepcumem Monooswt

KyneTypa mnpodeccnoHanbHOW pedr BKIIIOYACT. BIIAJICHHE TEPMUHOJIOTHEH
JAHHOW CIEeNMAIIBHOCTH, yYMEHWE CTPOUThH BBHICTYIUIEHHE Ha MPO(PeCCUOHATBHYIO
TeMY; YMEHHE OpraHu30BaTh MPOGEeCCUOHAIBHBIM AUAJIOT U YIPaBIATh UM; YMEHUE
o0IIaThCS € HECTIEMATUCTaMU 10 BOIIpocaM MpodhecCuOHATBHOM NeATETbHOCTH.

KyneTypa o0OmIEHHMS COCTaBISET BaXHYH 4YacTh NpodecCHOHaThLHOM
KYJbTYphl, @ JJI1 Takux Mpodeccuil Kak, HalpuMep, MperojiaBaTelb, KXypPHAIUCT,
MEHEIKep, FOPUCT - BEAYIIYIO YacTh, MOCKOJIBKY VISl 3TUX Npodeccuil pedb sSBIsSETCS
OCHOBHBIM opyaueMm Tpyna. lIpodeccronanbHas KyibTypa BKIIOYAET BIIAJICHUE
CHelUaIbHBIMM YMEHUSMH U HaBbIKaMU NpOo(EeCcCUOHATBLHOW JeATENbHOCTH,
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