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of discourse, such as political, religious, scientific, etc. The differences between them are
determined by modifications of the parameters of discourse: different language practices and
communicative situations of their implementation. According to the second approach, media
discourse is understood as any type of discourse that is realized within the framework of mass
communication produced by the media. Yes, we can talk about political, religious, pedagogical
and other media discourses. It is implied that for their implementation these types of institutional
discourse allow for a relatively stable set of practices of production, translation and interpretation
of mass information.

In media discourse there is a conversion of information into meanings, the transfer of
knowledge from one level to another, the merging of information of different types, or the
creation of special knowledge that relates only to invalid reality. Media discourse is an activity
carried out by the subjects of mass communication, which is why it is motivated by a specific
goal, depending on which it acquires a specific meaning. Possible goals of media discourse are:
description-explanation; regulation of the reality of recipients; influence on the consciousness of
the addressees; reality assessment; forecasting the situation, etc.

The presence of a goal in media discourse indicates that it is in a certain modality in
relation to a certain subject area. This means that media discourse describes, explains, predicts
something that is perceived as a real object and about which rational judgments can be made.
The subject area of media discourse includes the concepts that form its thematic and semantic
“core”. The goal set by the media discourse is also realized in the actual communicative plan
and concretized in the communicative characteristics. Status-role and situational-communicative
features of communication participants, conditions of transmission and receipt of invalid
messages, communication strategies, methods of communication - all this, on the one hand,
affects the interpretation of messages, but on the other hand, is part of the semantic structure.

The subject area is expressed in media discourse in specific sign-symbolic forms, with
the help of language units, language acts and means of expression, which form textual units.
Texts as units of media discourse have an ambiguous status in media discourse. The same media
text can acquire certain semantic nuances depending on different contexts. In addition to the
actual communicative context, there are such important contexts for the actualization of certain
meanings as grammatical, existential, situational, socio-historical.

Thus, media discourse is addressed to society as a whole. This leads to the use of general
evaluative vocabulary, mostly socially significant and socially fixed language tools and socio-
political terminology. In the study of the problem of classification of media texts, emphasis is
placed on the fact that the set of types of media should be considered as a holistic flow of social
information. That is why the classification of media texts is carried out in accordance with the
predominance of one of the two main functions of the media - informative or analytical. Thus,
the content of informational media discourse is based on the message, the fixation of the fact as
an event; a common feature of analytical media discourses is the interpretation of facts, their
analysis and generalization.
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The modern system of professional education in the conditions of market relations
emphasizes the principle of taking into account the interests of the student as one of the priorities
for successful solving the problems of training qualified personnel. In this regard, teachers are
faced with the task of developing and implementing such techniques and teaching methods that
would be aimed at activating the student creative potential, his desire to learn. The introduction
of interactive teaching methods is one of the most important directions for improving the training
of students in the vocational education system. The main methodological innovations today are
associated with the use of interactive learning methods. The concept “interactive” comes from
the English “interact”. Interactive learning is a special form of organizing cognitive activity,
addressing specific and predictable goals.

An important feature of interactive learning is to create comfortable learning conditions
in which the student feels his success, his intellectual competence, due to which the learning
process is brought to a productive level. Interactive learning in the educational process
organization is reduced to the joint activities of students on the development of educational
material, to the exchange of knowledge, ideas and methods of activity.

In interactive learning, the needs of the student are taken into account, his personal
experience is involved, the optimal result is achieved through cooperation, independence and
freedom of choice, the student analyzes his own activities. The scheme of the relationship
between the participants in the educational process is fundamentally changing; the student feels
more comfortable during the contact with the teacher. While preserving the ultimate goal and
the main content of the educational process, interactive learning changes the usual translating
forms into dialogue ones based on mutual understanding and interaction. The teacher becomes
an assistant in the work, and not the main information carrier. His role is to lead the training
participants to an independent search. Therefore, the teacher activity gives way to student
activity; his task is to create conditions for students’ initiative. Interactive methods can be used
to organize the following work with students: thematic classes; creative teams when working on
a training project; formation of a student's portfolio; discussions; creation of educational
resources.

The acquisition of key competencies depends on the activity of the student himself. One
of the most important tasks is the introduction of active methods into the educational process,
which together makes it possible to organize interactive learning. From the object of influence,
the student becomes the subject of interaction; he himself actively participates in the learning
process, following his individual route. Joint activity means that everyone makes his own special
contribution to it, in the course of work there is an exchange of knowledge, ideas, and methods
of activity. The development of the intellectual abilities of students, independence of thought,
criticality of mind is achieved during interactive learning; achievement of speed and strength of
assimilation of educational material, deep penetration into the essence of the studied phenomena;
development of creativity. The abilities of independent search activity are being formed.

Thus, the modernization of the vocational education system in our country presupposes
a transition to learning methods that are based on the operational approach, instead of the
traditional linear approach, when in the learning process knowledge was given for the future.
The competence-based approach involves the development of the student's personality, his
ability to self-development, self-determination and self-education. This can be achieved by
moving on to an interactive learning strategy, which is based on the subject-subject relationship
between the teacher and the student, multilateral communication, the construction of knowledge
for students, the use of self-esteem and feedback, and student activity.

Thus, interactive learning increases the motivation of participants in solving the discussed
problems, which gives an emotional impetus to the subsequent search activity of the participants,
encourages them to take specific actions. One cannot fail to impress that in interactive learning
everyone is successful, everyone contributes to the overall result of group work and the learning
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process becomes more meaningful and exciting. In addition, interactive learning forms the ability
to think out of the box, to see a problem situation in your own way, a way out of it; justify his own
positions, his values in life; develops such traits as the ability to listen to a different point of view,
the ability to cooperate, to enter into partner communication, while showing tolerance towards
their opponents, the necessary tact, benevolence towards the participants in the process of finding
ways of mutual understanding, searching for truth.

In interactive learning, the teacher performs the function of an assistant in work, one of
the sources of information; the central place in his activity should be occupied not by an
individual student, but by a group of interacting students who stimulate and activate each other.
The level of his education will ultimately depend on how much each individual student will be
involved in the learning process. In addition, the global informatization of modern society also
had a significant impact on the educational process, on the vocational education system in our
country, requiring a radical revision of the teaching methods used.

TEHKO Csimnana,
JIAYTA Onena

MAC-MEJIMHAN JTUCKYPC TA HOI'O ® YHKIIII

BupineHHst Tuckypcey sk 0coOJIMBOTO MpEeAMETY AOCHIHKEHHS BiAOyIocs B OCTaHHIN
tpetuHi XX cromitts. OHi€0 3 MepeayMOB JaHOI JOCHITHUIBKOI onepalii € IPUHIUIIOBO
HOBAa METOJIOJIOTIYHA CUTYyallis, sIKa BUHHMKJIA B TEPIIid TPETHHI LBOTO  CTOJITTS, IIO0
OTpHMAaJIa HA3BY «IiHIBICTHUHHII TIOBOPOTY. MOro CyTh B TOMy, IO HAyKOBA TPOMAJICHKICTh
YCBiJIOMMJIa 3HaYHY POJIb MOBH B ITi3HAHHI, BU3HANA 11 BIUTUB Ha HAYKOBH MpoIieC 1 KIHIIEBUNA
pe3ynabTar, a B JEIKUX KOHILENTYaJIbHHUX TEOPIsIX MOBI TNPUIHCYETCS 3AATHICTD
KOHCTPYIOBATH (2 He BioOpaXkaTH) AOCIIIKYyBaHy pPeaslbHICTh.

Juckypc — 1ie cUCTEMAaTWYHMHA TPUCTPIA uis OOpOOKM MOBHOI JYMKH, a TaKOX
EMITIpUYHOTO JIOCBIY, B SIKOMY YKJIAQJA€ThCA CUCTEMa KaTeropiil MUHYJIOro 1 Maifl0yTHBOTO,
ICHYIOYOT'O 1 MOXKJIMBOTO CBITIB 3 YK€ MEPEKUTUM Ta 1/IealIbHUM 30iroM 00CTaBHH, IHITUMHU
yYCTaHOBKaMH.

Came niHTBICTH HAWOUIBII aKTUBHO OCBOIOIOTH IMOHATTS AUCKYPCY, TPOIIOHYIOUH pi3HI
MOJIeTIi TUCKypC-aHalli3y Ta OMHCYIOYM HOTO JIHTBICTMYHI €leMEHTH. BU3Ha4YeHHS IHOTO
MOHATTS BUKJIMKA€E 3HAYHI TPYAHOII Yepes3 Te, 1110 BOHO BUSBUIIOCS 3aTpeOyBaHUM 1 B MeKax
IJIOTO PALYy IHIIMX HAYKOBUX IUCIMIUIIH, TaKHUX, SIK aHTPOIIOJIOTIs, JIITEpPaTypO3HABCTBO,
eTHorpadisi, COIIONOrisl, COLIOMHIBICTUKA, (iTocodis, TCUXOMIHIBICTUKA, KOTHITHBHA
MICUXOJIOTIS 1 AesKi iHmi. | miTKoM mpupoaHO, M0 6araTO3HAYHICTh TEPMIHY «IHCKYpPC» Ta
HOro BUKOPUCTAHHA B PI3HUX Taly3sX I'YMaHITapPHOTO 3HAHHS MOPOKYIOTh Pi3HI MiIXOAH 110
TPaKTyBaHHs 3HAYEHHS 1 CYTHOCTI JAHOT'O TIOHATTS. AJie MOYKHA TOBOPUTH TIPO T€, 110 3aBASIKH
3yCHJUIAIM YYEHHMX PI3HHX oOjacTeldl Teopis IUCKYpCYy O(OPMIIIOETHCS B JAaHUN Yac SK
camocTiiiHa MiXIUCHIUIUTIHApHA 00J1acTh, IO BiToOpaXkae 3araibHy TEHACHIIIIO 10 1HTErpamii
B PO3BUTKY Cy4aCHOI HayKH.

Hpyra monoBuHa XX — mouarok XXI CTOMTTA XapakTepU3yIOThCS CTPIMKUM
3pOCTaHHSAM MacoOBOi KOMYHIKalii Ta HOBHMX iH(pOpMamiiHUX TexHoyorid. Memia —
OaratoacrieKTHUH (EHOMEH, IO BKIIOYA€ COLialbHI, KyJIbTYypHO-1J€0JIOTiYHI, €KOHOMIYHI,
TEXHOJIOT14HI Ta iHmI mapamerpH. bararoacnekTHuil xapakrep mezia GpopMmye piZHOMAHITTS
KOHIICTILIH, TeOpiH 1 CyJKEeHb MIOA0 IX CyTHOCTI.

OCKUTbKM 4YMMajo 3HaHb MPO [IHCHICTP HAAXOAWTH JIO CY4YacHOi JIFOJWHU
OIIOCEpEeIKOBAHO, Yepe3 Mac-Me/lia, TO HalaKTyalbHIIINM BUAOM JUCKYPCY € IUCKYPC SIK 3aci0
KOMYHIKaTUBHOI 1ii (3BHuaiiHuii iHpopMariitHuii auckypc abo X Mac-MeIidHHMIA JUCKYpPC).
[ToHATTS MemiaAMCKypCy € TOXITHUM BiJl 3arajbHOI KOHLEMNIII IUCKYpCY 1 CTaHOBHTH



